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ABSTBACT 

Tvo components of teaching are tasksetting behavior 
and optimizing behavior. The former is the actions of the teacher to 
achieve the goals of teaching a specific curricttlum; the latter is 
the actions of the teacher to improve or accelerate the pupil's 
learning* Beading and physical education teachers vere studied to 
investigate the relationship between the tasksetting behavior and 
measttrements of the pupil's learning. The results of the 
investigations shotr that a significant relationship exists between 
certain behaviors and student achievement trhich does not appear to be 
different among grottps of pupils ^jith different entering behavior. 
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Abstract 

Teaching behaviour is distinguished in tasksetting and optimizing behaviour. 
Tasksetting behaviour: actions of the teacher to achieve the goals of 
teaching a specific curriculum. 

Optimizing behaviour: actions of the teacher to improve or accelerate the 
pupil's learning. 

In initial reading and physical education groups of teachers can be dis- 
tinguished with the same tasksetting behaviour. The relationship is 
investigated between this tasksetting behaviour and (norm and criterion 
referenced) measurements of the pupil's learning. The results of the 
investigations show that a significant relationship exists which, generally 
spoken, does not appear to be different among groups of pupils with 
different entering behaviour. In the casfj of initial reading we analysed 
the relation between tasksetting and optimizing behaviour of the teachers 
and characteristics of pupils (sex, intelligence and reading motivation) 
on the one side and reading achievement, as measured by criterion and 
norm referenced on the other. The results indicate significant but 
xmimportant relations between tasksetting and optimizing behaviours on 
the one side and reading achievement on the other side. 

For an explanation of the scores obtained the performance on the preceding 
criterion test, i,e. the group of the preceding learning tasks, appeared 
to be much more important for explaining reading achievement. 
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Research i^^ teach^i' i ^ t>\ ^-t i vonoSii 

In the past there hLt:; Ui^on a lot of research to establish the influence 
of specific t^ersonality vaiiahles of to^ii.;hers or activities such as 
verbal behaviour tho ttMLlun"^; perform in thv clai^^sroom on the acluovctncnts 
of pupils. 

The results of thi^-. r^^^^tMicli are, a^: appear from tlie rt^views of Rosenshine 
(1971 a, b, c) , Roseiu;hiJu* Furst tl'^vi, 1^7 0 and Cmi' (1972) extrumoly 
disappointing, Acoordiiul to Rosonshint^ \ ruriit (1^)7 1) only a limited 
number of variables can be considered worthly of furt)i(?r investig^ition. 
Among others Rosenshint? (I^n3), Blooni ti'*7?) and Davles (1972) scate that 
research should, in future, be directed towards; what teachers do. 
Hypotheses 

When research has to bo directed on concrete teaching behaviour^ this has 
to be done in relation with the subject matter. Therefor we look at teaching 
behaviour within a specific subject matter such as a curriculum or a method. 
Although there are big differences between curricula and methods, each 
curriculum or method intends somehow to suggest or prescribe the teaching 
activities. These teaching activities are directed on the learning of the 
pupils within this specific curriculum or method. Besides these activities 
the teacher maintains the learning situation, the classroom climate and 
so on. According to these considerations we make a distinction between two 
different components of teaching. The first component consists of task- 
setting teaching behaviour, the second component refers to optimizing 
teaching behaviour. 

The tasksetting component includes the actions executed by a teacher 
through which in his opinion he will be able to fulfil, according to 
the curriculum or method, the goals of teaching a specific subject matter. 
The optimizing component consists of the actions whereby the teacher is 
able to improve on or accelerate the learning process. We hypothesize 
that there will be groups of teachers who show the same tasksetting 
behaviour, that is: they will have the same teaching style. 
Perhaps there is a relationship between the teaching style and the 
optimizing component, but that is not clearly defined. For the time 
being we cpnsider them as being separate from eachother. We assume th.*^*; 
the teachers with the same teaching style have not necessarily the same 
optimizing behaviour. 
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Furthermore we suppose that the differences in teaching style* within 
a group of teachers* lead to differences in pupil achievement which 
cannot be fully accounted for by initial differences in pupil's 
entering behaviour. 

Until now two research projects have been carried out to test this 
theoretical framework. One in initial reading, the other one 
physical education* 
3* Teaching behaviour within initial reading 
3,1 Procedure 

For the investigation of teaching behaviour two instruments were 
developed, 

- An observation scale for studying the tasksetting behaviour* The 
categories (tasksettings) were derived from an analysis of a 
specific method for initial reading, 

(For example: 

1, The teacher let the children speak with sharpened articulation* 

2, The teacher asks/explains the meaning of a word)* 

The reliability of the scale appeared to be reasonably high (about 90). 

- A rating scale was developed for studying the optimizing component. 
The items of the rating scale were based upon the reviews of 
Rope^nshine & Furst, Originally the rating scale consisted of 35 items. 
After psychometric analysis only 13 items were retained* The discrimi- 
native power and reliability of these items were, as can be expected, 
high. In the factor analysis we distinguish 3 factors; teacher's 
warmth (bipolar with criticism!, organisation (structuring the lesson 
for the pupils) and the promotion by the teacher of the endeavour 
between pupils* For the investigation of the pupils the following 
tests were used* 

- For measuring the entering behaviour we used a test for Intellig^ance* 
We developed a test for the investigation of pupil's motivation in 
reading* Furthermore we got information about sex and the social 
economic status, 

- For measuring the achievements of the pupils we used norm- and 
criterion referenced tests. Ber^ides that we got Information about 
pupil's motivation for reading. 

Rir 
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The investigation included 31 teachers and 670 pupils. Prom 
each teacher 35 lessons were observed during the first 6 months 
of reading instruction in the first grade. Evaluation of pupil 
achievement took place several times in that h^lf year. 
3.2 Results 

For each of the teachers a standard lesson was established on account 
of the data of the 35 observed lessons. Then a cluster analysis was 
Carried out on the standard lessons of the 31 teachers in order to 
establish the groups of teachers which contained the most similarities 
qua test setting behaviour. 

The cluster analysis distinguished definit groups of teachers (see 
figure 1 and table 1). 



insert table 1 and figure 1 about here 



The analysis was continued with those teachers who could be allocated 
to a specific group. Eight groups could be distinguished, (see table 2) 



insert table 2 about here 



For each group of teachers a profile of the standard lesson was computed. 
A description of this profile is the content of the teaching style. 
For example: 
Teaching style 4 : 

This teaching style pays less attention at reading and exercises which 
support reading. The main emphasis is put on language development. 
Teaching style 6: 

This teaching style is characterized by the great emphasis on analysis 
of new words into their components. There is not much attention for 
language development, the learning of new words and the blending of 
letters or sounds into words. 

For a description of all the 8 teaching styles within initial reading 
by this specific method see appendix I. 

There was no agreement as regards the optimising, componeht between 
teachers who taught with the same teaching style. Hie similarities 
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and differences in optimizing behaviour cut across the different 
teaching styles* 

Next we have investigated whether or not the differences in teaching 
style within a group of teachers, lead to differences in pupil 
achievement which cannot be fully accounted for by initial differences 
in pupil's entering behaviour. This analysis by means of multivariate 
analysis of variance was carried out separately for each of the 
characteristics in the entering behaviour of the pupils i,e,; sex, 
social economic class and intelligence. In case of the motivation 
for reading, which was regarded as one of the characteristics in the 
entering behaviour and as a result of the learning process^ we used 
multivariate analysis of covariance. These analysises were also 
carried out separately for 4 groups of tests: 

- criterion-referenced tests for technical reading 
" norm referenced tests for reading 

- tests for reading comprehension 

" language development ( one of the goals of the reading curriculuni 

in the Netherlands), 
Testing of hypothesis took place on three levels: 

1, On the first level is established whether the effects of teaching 
style deviate significantly from O. If so, then: 

2, On the second level is investigated whether the effect of a 
specific teaching style minus the effect of each sabse<iuent 
teaching style differs significantly from O. If so, then: 

3, On the third level the effect of each teaching style is compared 
individually with every subsequent teaching style. 

For example the tables 3, A, 5 and 6 give the results of the MANOVA 
with sex as pupil characteristic. 



insert tables 3, 4, 5 and 6 about here 



On the first level the effect of teaching style mostly appears to be 
significant at the 1% level. A number of significant results were also 
obtained on the second and third level. 
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This indicates that the effect of specific teaching styles minus the 
effect of subsequent teaching styles differs significantly from O. 
These other teaching styles are Hstinguished from each other on the 
basis of their effect. 

On the "third level the effects of certain teaching styles appear to be 
similar in their significant/non-significant differences with regard 
to other teaching styles. 

This is however not consistent among either the differei categorization 
criteria or the different groups. 

A significant teaching effect also appears in the reading attitude. 
The interaction-ef f ect of teaching style and the pupil characteristics 
(entering behaviour) does not, on the whole, deviate from O. 
It can be assumed that the teaching style is responsible for the 
significance and non-significance of the pupil's achievements 
3.3 Conclusion 

It appears that teachers can be distinguished into groups on grounds 
of their tasksetting behaviour (teaching style), 

- A relationship exists between these teaching styles and achievements 
of pupils* 

- Such relationship generally do not appear to be different among 
groups of pupils with different entering behaviour. 

Teachinc' behaviour within physical education 

In this investigation not one specific method was involved, but different 
methods which deal with a specific part of the curriculum for physical 
education: i.e, swinging in the rings. 

For the observation of the tasksetting component a scale was constructed 
which was usable for the study of different teaching methods. For the 
study of the optimizing behaviour use was made of the rating scale we 



fil For who are interested in initial reading: 

Generally spoken teaching styles 1, 3,7 and 8 lead to lower pupil 

achievements than the other styles. Teaching style 8 also leads to 

lower results on the reading attitude scale. It seems to be that teaching 

which includes a low frequency of tasksettings or teaching that puts 

the only accent on reading by the children self leads to inferior results. 

*2 This research project was carried out by Drs Erik Sraullng and 

Drs Jan van Lier under supervision of Dr Pieter Span and the author. 



constructed in the initial reading project. In these research projects 
15 teachers, each in 4 lessons were observed. 

The computation of the standard lesson was carried out in the same way 
as mentioned in the initial reading study. 

For the grouping of the teachers a He Quitty procedure was used. In this 

investigation too it was possible to distinguish groups of teachers with 

a different teaching style, based on tasksetting behaviour. 

For measuring the pupil's achievement a norm referenced test was used. 

In the group of pupils on account of the test for enabling behaviour 

a distinction has been made between pupils who are structuring the learning 

task (within) and them who do'nt. 

The results of the ANOVA are shown in table 7. 



insert table 7 about here 



The conclusion can be made that the teaching style is nearly significant 

^1 

although it is n't. 

A secondary analysis discussion 

5.1 Procedure 

The results of the studies, mentioned above, indicate that it will be 
worthwhile to continue the investigation of teaching behaviour within 
the same content that is: teaching the same subject matter by means 
of a specific curriculum or method. 

To get more information about the contributions of the tasksettings 
to the learning of the pupils a step-wise regression analysis was 
carried out on the data from the initial reading study. We analysed 
the relation between tasksetting and optimizing behaviour of teachers 
and characteristics of pupils (sex, intelligence and reading motivation) 
on the one side and reading achievement as measured by the 7 criterion 
referenced tests on the other. 

Step^-wise regression analysis with forward inclusion and the possibility 
of removal of already entered variables (at each step) was used. 



$1 It has to be mentioned that the groups of teachers, based upon the 
Optimizing component, differ frc^ each other significant at the 
.01 level with relation to the pupil achievements. 

t2 The secondary analysis was done by Drs jan Slavenbur? and the author* 
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The tables 8, 9 and 10 give briefly the results of the analysis on 
criteriontest 1, 2 and 5, The results are given in the form of 
standardized regreh^sioncoef f icients (B) , on behalf of the possibility 
to compare them and in the form of squared multiple correlation 
coefficients - 



insert tables 8-10 about here 



5.2 Discussion 

If we look at the explaining value of the tasksettings we have to 
conclude that the value from the separate tasksetting Is very small - 
This is the case for almost all the possible tasksettings. There are 
little differences between the tasksettings but these are not consistent. 
For obtaining the goals, such as measured by the criterion-referenced 
tests the tasksettings are of little importance. 

This means that the assumptions of the secondary analysis were not met? 
but we can make other conclussions , Teaching style and some tasksettings 
are significant, they have a significant influence on the pupil's 
achievement, but in practice they are of little importance. 
Like Bloom (1974) supposed we found that the influence of intelligence 
is decreasing and the importance of the preceding criterion referenced 
tests is increasing. This means that the results on a previous criterion 
test are a predictor of the learning time of the succeeding unit and, 
if we take the learning time constants of the results. These tests 
do'nt measure the same skills but a development from an entering 
behaviour to more complex skills. These conclussions suggest that it is 
worthwhile to try an experiment in teaching reading by the way of 
mastery learning. Then we can give a reinterpretation of the tasksetting 
behaviour of the teacher. This contains that we relate the different 
tasksettings to the subskills, which lead to the goals/skills of a 
learning unit. The question remains whether it is worth the money, 
time and manpower to make such a profound study of each curriculum 
and method as we undertook in these cases and still have to do. 
I think there is an other way of approaching the problem. I propose 
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to make a better use of the teacher's guide which accompanies the 
learning materials* In their present form these guides often give 
only more or less comprehensive directions for the teaching behaviour* 
I think that if these guides would give more information concerning 
goals, processes and tasksettings of the method the possibility 
that less suitable or even incorrect teaching styles are generated 
by the teacher, is minimalized. Such information sets clear boundaries 
for successful teaching behaviour, even if the teacher does not know 
all possible teaching styles. 

In this case one inay even avoid one of the most striking results of 
the initial reading investigation, i,e- that most teachers use only 
a very few number of the prescribed tasksettings- Each individual 
teacher in this investigation uses only the half of the possible 
tasksettings, I think one has to make clear for teachers that the 
teaching of reading is more than they think at this moment. Then 
maybe there will be a differentiated teaching behaviour within the 
limits of a specific curriculum and method even if this is in the 
way of mastery learning. 
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Table 1 :^csults of a hicrai^chical cluster analysis on a mean squeaked 
distance matrix 
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jA^l^ ^esu ts of the testing of hypotheses for 
teaching $tylr x sex x achievenents of pupils on 
criterion-referenced tests. 
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Table ^ Results of the testing of hypotheses for 
teaching style x sex x achievements of pupils on 
nom-referenced tests. 
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T^ble 5 Results of the testing of hypotheses fur 
teaching style x sex x achievements of pupils on a 
reading comprehension test. 



Hypotheses 



dt 



first level 



^ tnte'-action effect 

3, H : Sex effect 

0 

° eHe<:i - C 



second level 



6. 



9, 



10, 



11, 



Ho * <St ' Oifl =0 



third level 



15 562 

7 562 

1 562 

7 562 

? 5G2 

6 562 

5 562 

4 562 

3 562 

2 562 
1 562 



4,12"^ 

1.32 

878'' 

4.22" 



4.22" 
3,69'^ 

3,88'' 

1.39 

1.85 

^02 

.05 



n. 


Ho 






«0 


1 562 


9.74"" 


13. 


Ho 


:ai 




^0 


1 562 


.61 


H. 


Ho 






^0 


1 562 


5,58" 


15- 


Ho 






e O 


1 562 


11.87'* 


16. 


Ho 






t,0 


1 562 


2.68 


17. 


Ho 






^0 


1 562 


2,20 


18. 


Ho 






= 0 


1 502 


1,24 

















18 



Hypothesef 








d1 F ijfirj 


19. 


Ho 






= 0 


" ~- - - 

1 562 13 13" 


20. 


Ho 






= 0 


1 562 .18 


21. 


Ho 


^1 




- 0 


1 562 ,41 


22. 


Hq 






^ 0 


1 562 1,51 


23. 


Ho 


^1 




= 0 


1 562 1 30 


24. 


Ho 






= 0 


1 562 1 72 


25. 


Ho 




■ <X4 


= 0 


1 562 8 34'* 


26. 


Ho 


' ^^ 


■^s 




1 562 15.2a" 


27. 


Ho 






=: 0 


1 562 301 


28. 


Ho 


' 0(3 




= 0 


1 562 4 17' 


29. 


Ho 


:a3 




= 0 


1 562 2.77 


30. 


Ho 


: 




= o" 1 




3V 


Ho 


: 


■Oa 


U 1 


could not be tested because 


32. 


Ha 


: <^A 


■ On 


= 0 


8 could not be rejected 


33. 


Ho 


: tt4 


■ 


= 0 




34. 

35. 
36. 


Ho 
Ho 
Ho 


: Ofs 
' ots 


■ 

■ ^-i 
■an 


= 0 
= 0 




= o 


9 could not be rejected 


37. 


Ho 




■ Cf? 




could not be tested because 


38. 


Ho 






:l 


f 10 could not be rejected 



significant at ,05 level 
significant at .01 level 
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latilQ. r> Results of the testing of hypotheses for 
leaching stylo k sejt x achievements of pupils on 
language tests. 



: Hirpotheses 










F ratio 


first level 














effect = 0 


30 


1042 


2.6*i*' 




t n t e ra t- 1 1 Or 


effect = 0 


14 


1042 


.70 


3. H^: 


Sex tjfrect 


0 


2 


52 1 


7.87*^ 




Teaching sty*'e 










effect - 0 




14 


1042 


3.86"* 


second level 










5. K) 




vO 


14 


1042 


3.86** 


6, Ho : 




:^0 


1/ 


1U4Z 


3.29* * 


7. Ho ; 




= 0 








D U 

9^ Ho . 




= 0 


8 


1042 


2.S7** 


9. Ho 




= 0 


6 


1042 


1.92 


to. Ho ;: 




= u 


4 


t042 


t.7t 


IK Ho : 




= 0 


2 


S21 


.34 


third level 












12, Ho : 




= 0 


2 


S21 


9,5T°° 


13. Ho : 




= 0 


2 


521 


.?3 


14. Ho : 


Ql '04 


= 0 


2 


S21 


11.38** 


15. Ho : 




= 0 


2 


521 


7.55'*' 


16. Ho : 


Of* 


^0 


2 


S21 




17 Ho : 


Q, - a- 


T 0 




021 








.a 









n V p u ^ t J w w 


<; 












19. Ho : 






= 0 


2 







20. Ho : 




0f4 


= 0 


2 


521 


1.66 


21, H^ : 




OfS 


-0 


^ 


[i21 


oa 


22. Ho : 






-0 




621 


1.36 


23, Ho : 


<Jfi 


OfV 


^0 






2.65 


24. Ho ; 


^2 


' Oib 


= u 




521 




25. Ho ; 


Of3 


-0f4 


= 0 


2 






26. Ho : 


Ofj 


Ofs 


= 0 


2 


521 


7.23" 


27. Ho ; 


Ofj 




= 0 


2 


521 


4,20* 


28. Ho : 


Of3 


or7 


-0 


2 


521 


T.07 


29. Ho : 


0^3 




-0 


2 


521 


1.66 


30. Ho : 


Of^ 


-as 


= 0 


2 


521 


2,22 


31. Ho ; 


Cf4 




-0 


2 


621 


1.41 


32. Hg : 


0^4 




= 0 


2 


521 




33. Ho : 


^4 


-as 




2 


521 




34. Ho : 

35. Ho : 

36. Ho : 


^$ 


-an 


= 0 


could not be tested because 
9 could not be rejected 


37. Hg : 

38, Ho : 


a* 

0f6 




-0 


could not be tested because 
10 could not be rejected 



significant at .05 level 
significant at .01 level 
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Tablt' 7. Results of the ANOVA 



Source 


SS 


df 


MS 


F = MS. /MS 

prror 


A 


5,88 


1 


5,88 


3,38 


B 


19,68 


5 


3,94 


2,26 


AB 


15,84 


5 


3,17 


1,82 


Error 


111,36 


64 


1,74 





A: structuring/non- structuring behaviour of pupils 
B: teaching style 



T«.hle 8. Explanation of the ^rhlevements on criterion-referenced 

4^ 1 {M°553) 



Step 


1 

variable 


standardized 
regression 
coefficient p 


o 


2 

muXtiple ^ 


increase 
of R' 


- 

2 


intelligence 
reading with 
lengthening of the 


.380 
.146 


.000 
.000 


.15€ 
.187 


.156 
.031 1 


3 


sounds 

teaching the notion 
of what is read 


-.302 


.005 


.222 


.03S 1 

t 

1 ; 


16 
17 


OTiting-teacher 
narrating-teacher 


.105 
-.073 


.139 
.179 


.298 
.300 


1 

.003 
.002 



P(R) <.025 
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Table 9. Explanation of the achievements on criterion-referenced test 



^fl (N ^ 4991 



step 


variable 

1 


standardized 
regression 
coefficient B 


P(p =0) 


multiple 


increase 
of 


1 


criterion referenced 
test 1 


1 ^ " 

,572 


.000 


.426 


,426 


2 


teacher's warmth 
(factor 1 in the 
optimizing behaviour) 


-,152 


.000 


.471 


,045 


3 


intelligence 

1 
1 


,134 
1 


.000 


.499 
t 
1 


,028 

1 

\ 

\ 
\ 
\ 

,002 

1 


17 


j 
1 

reading of new words 


j 

! 

-.084 


.150 


1 

.562 ^> 



g) P(R) <.025 
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Table 10, Explanation of the achievements on criterion-referenced test 



5 (M = 499) 



step 


variable 


standardized 
regression 
coefficient ft 


Ptp =0) 
o 


2 

multiple R 


increase 
of r2 


1 


criterion referenced 
test 4 


,634 


-000 


,752 


,752 


2 


criterion referenced 
test fi- 3 


,296 


,000 


.784 


,032 


3 


analysis of new words 


-,195 


,003 

1 
\ 
1 
t 

i 

,168 


,788 


.004 

( 
1 

t 
1 

1 

.001 


19 


reading- teacher 


-,037 


,815 ^> 



S) P(R) <,025 
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Figuur 1. Dtagram of the results of a hierarchical clusleranalysis on a mean squared distance malrix* 

26 



27 

Toachlnq 3tvle 1 * 

The teaching behuvicur of this stylo Is characterised by the fact that 
there arc, in ccjz:p."^-riGon with tho Jthor stylos, loos task settings 
concerning tho reading of tho chil:;rcn but inore task sottin^s concr^rnimj 
the writing of tho children. 

In general thoro a;:e few task octtincjs Jiiractcl au the learning, analysing 
and synthesizing new v>v^rJs, 

The auditory aon»jct of the task settings gets only fvw attontion, 
T3sk settings dircci:od at the learning of th:i lan,juagG also ha^.pon only 
a fow times. 
Teaching style 2 

This teaching style is charactcrizod by a stronn cni^hasis cn tha rcaJing 
of the chiliron self. Task settings directCL"! at the learning of new '.^orfis, 
the analysis and synthesis of these new words only happen a fow tines. 
The accent in analysis and syntliesis lies on the visual aspects and also 
tasks for associate learning. Here too there is a relative lack of attention 
for lang^aago learning. 
Teaching style 3 

This teaching style is characterized by the fact that the teacher not only 
gives task settings on reading and writing but also aets tasks directed 
on the learning of nsw words and the analysis and synthesis of t^iese words. 
There is alsc attention for technical exorcises ^ which may be suopcrt the 
learning of reading. 
Teaching style 4 

This teaching style pays less attention at reading and exercises which 
supp-^t reading. The main emphasis lies on language develornient. 
Teaching style 5 

This style includes teaching hehaviour characterised by task setting which 
concern the writing by teachers and children. Other task settings for o,\azinle 
the learning of new words haprsn relatively fewer. In this style there is a 
balance between the auditory and visual -aspect in the SQveral exercises. 
Teaching style 6 

This teaching style is characterized by the great emnhasis on the analysis 
of new wcrds into ccn^onents. There Is not much attention for language 
ievelopnent^ the learning of nevr words and the synthesis of letters or 
sounds into words. 

Teaching style 7 ^ . . 

Centrally in this style is the reading of chil<2ren. Th&. taicher Sets iiuch 
taska which demand that the children read. Reading comprehension gets also 
much attention* Task settings directed at the writing of the Children and 



ERIC 

'taSg.„:assQc:latlen,.e«6g.cls.a5.,p.cc.ur „pnl^ 



cf tho chil':irGn self. Task Get:tTnHs'TllY?^t^'''lSir'th^ 

the analysis and synthesis cf these new words rnly happen a few times. 
The accant in analysis and synthesis lies cn the visual aspects £mJ. also 
tasks for associate learning. Here too there is a relative l^ick of attention 
fcr lanj^Ja^:^ learning. 
Teaching style 3 

T.his teaching style is characterized by the fact that the teacher not cnly 
gives task settings on reading and writing but also aets tasks directed 
on the learning of nsw words and the analysis and synthesis of these u-ords. 
There is also attention for technical exercises, which may be suopcrt the 
learning cf reading. 
Teaching style 4 

This teaching style pays less attention at reaching and exercises which 
suppcrt reading. The Dain ecirhasis lies on language dovelcpnient , 
Teaching style S 

This style includes teaching J^ehaviour characterized by task setting which 
concern tht; writing by teachers and children. Other task settings fcr axannlc 
the learr^ing of new words hapran relatively fewer. In this style there is a 
balance between the auditr^ry and visual aspect in the several exercises. 
Teaching style 6 

This teaching style is characterized by the great esinhasis on the analysis 
cf new wcrds into ccniponents. There is not much attention for language 
develcrmentf the learning of new words and the synthesis of letters or 
scunds into words. 
Teaching .^tyle 7 

Centrally in this style is the reading of children. The teacher sets nuch 
tisks which Jcziand that the chil.iren read. Reading cojsprehension gets also 
niuch attention. Task settings directed at the writing of the children and 
asscciaticn exercises occur .:>nly a f^^Jtincs, 



